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The truth behind the ‘net-gen myth’ and the implications for higher education were
at the heart of the debate at the eLearning Forum held in Bremen, Germany, on
April 17th and 18th 2008 and organised by the eLene-TLC project with the support of

the European Commission eLearning programme.

elene-TLC addresses the improvement of ICT supported teaching and learning in European HE
institutions, building on the work of past and ongoing initiatives such as the eLene-TT elLearning
project for teacher training (2005-2006). The project aims o encourage the widest possible take-
up of innovative approaches to ICT, reaching out not only geographically but also involving new
target groups through focus groups, training actions and seminars to form a community using and
contributing to a virtual Teaching and Learning service Centre.

= Editorial

Deborah Arnold, project manager at Vidéoscop-Uni-
versité Nancy 2 and elene-TLC coordinator, reflects on
the impact of the Bremen elearning Forum.

“The objective we set ourselvesin
organising the Bremen eLearning
Forum was to provide the oppor-
funity for eLene team members
and the wider community to en-
gage in discussion and interac-
fion as well as to present the in-
termediate results of the project.
In this way, we were able to ga-
ther reactions from our different
target groups to feed back into
the project. | think we can say
that this objective was achie-
ved, thanks to the varied pro-
gramme of plenary presentation
sessions, round table and smaller
workshops. For me, the biggest
achievement was involving both
decision makers and students, in
addition fo teachers and other
higher education stakeholders
of course. In particular, we learnt
a great deal from the studen-
s, about how they use ICT for
leisure and learning, what they

expect from their university and
their vision of higher education
in 2023. On this last point, the
knowledge café which brou-
ght fogether both students and
decision makers drew out some
very interesting scenarios for the
future, in a relaxed atmosphe-
re with just the right amount of
friendly competition! [See page
6 for more details.]

In conclusion, | would say that
the Bremen elearning Forum
has enabled us to confirm that
we are on the right frack and
that the issues of pedagogical
competency in the use of ICT, in-
cluding information literacy, are
priorities that European higher
education instfitutions need to
address in order to enable stu-
dents to participate fully in the
knowledge society.”
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elene-TLC project findings

The Bremen Forum participants got the chance to hear about the eLene team'’s findings and ongoing
work in relation to educational ICT competencies for students, teachers and educational tfechnologists

and to share their own experience.

Students’ needs and expectations
Ineke Lam & Magda Ritzen, IVLOS Institute of Education - Utrecht University

Net-generation, millennials, Google
generation, digital natives or homo
zappiens'... the generation of sfu-
dents that comes to our universities
is changing. They are in an ‘ICT-de-
fault' mode and learn in a different
way. According to the literature,
net-generation students learn by
doing and are fast and impatient, re-
sult-oriented, social and interactive,
multi-tasking, visually oriented, con-
nected and mobile.

The elene-TLC project decided to
test these assumptions through re-
search, questioning not only students
but also teachers. Six institutes from six
EU countries (France, Germany, Italy,
the Netherlands, Spain and Sweden)
participated in the study to answer
the main research question of: "What
do first year students in higher edu-
cation need and expect from ICT in
their learning processe”.

Through group interviews with around
80 students (12-15 per country) and
individual interviews with teachers,
the partners investigated the use of
ICT at home and at uni-
versity among the fwo
groups.

Some of the results of the
research  with students
were that while they were
regular users of ICT at
home for information and
amusement, with the most
frequent tools being mobi-
le phones, email and MSN,
their previous educational
use of ICT (in secondary

school) was limited to giving presen-
tations and information searching, of-
ten due to the lack of available com-
puters. As regards their expectations
of ICT at university, wifi
on campus and fast
communication  with
teachers came out
top, along with virtual
learning environmen-
ts and video lectures.
Many students were re-
ficent about the use of
games, mobile phones
and chat in an educa-
fional setting, though
they agreed that when
used "“in a proper way"
these could be applied to learning.
The most important characteristic of
ICT-supported learning rated by the
students was quality of information.
Design was considered the least
important, which has major implica-
fions for the production of learning
content. As regards behaviour and
learning style, most of the students
agreed that ‘being social and inte-
ractive’ is the most important feature
of youth today.

According fo the teachers in the
different countries there is a differen-
ce in the way they themselves and
students value tools they use in their
daily lives. For teachers, the top tools
are e-mail and internet followed by
mobile phones. In their eyes, with the
exception of the French partner, the
mobile phone is the most important
device for students.

The elene-TLC project focuses on preparing universities for the net (or simply next) generation of students, developing a
common competency framework for the pedagogical use of ICT by students, teachers and instructional designers, desi-
gning and running a series of professional development and self-assessment activities and providing access to all resources
through a Teaching and Learning Centre, which gives the project its name.

In general, teachers in all countries
use e-mail, internet, presentation pro-
grammes like PowerPoint and VLE's in
their teaching and learning process.
The German and Swedish
teachers mention addi-
fional tools such as blogs,
wikis, podcasts and e-por-
tfolios.

From the teachers’ point
of view, students are requi-
| red to use VLE's and LMS's
in higher education as well
as internet and e-mail. Fur-
thermore, Germany and
Sweden mention various
addifional tools such as
online exams, simulations,
electronic quizzes and special sof-
tware applications.

Finally, the majority of teachers think
that in principle one should not exclu-
de a tool without good reason. Each
tool has its own purpose. Teachers
should choose the appropriate tool
according to the task to be perfor-
med by the students. ICT should be
used with the clear goal in mind of
how improving the learning process
or creating an innovative educatio-
nal experience.

The implications for new ways of edu-
cation are that ICT should be up to
date, support collaborative work (so-
cial and interactive) and be a means
to offer better service (web lectures).
Students do not expect their university
to be a front runner, but the quality of
information needs further attention.

[! respectively Tapscott, 1998, 1999; Oblinger & Oblinger, 2005; Howe and Strauss, 2000; JISC, 2008; Pren-

sky, 2001, and Veen, 2002]

The elene-TLC competency framework
Teresa Guasch, Universitat Oberta de Catalunya (UOC) & Magdalena Jasinska, Maria Curie Sklodowska

University in Lublin

Competency can be defined as
“"the complex system of actions that
integrate knowledge, practical skills,
attitudes, value orientation, emotions
and other social behavioural compo-
nents that together can be mobilized
for effective action”.

Starting from this definition of ‘com-
petency’ developed during the pre-
vious eLene-TT project, the eLene-TLC
team set about defining a series of
educational ICT competencies for
higher education teachers, through

a dual approach of net-based focus
groups validated by a Delphi con-
sensus method.

8 net-based focus groups involving
60 participants from 16 universities
took place simultaneously in 4 coun-
fries (Spain, France, Sweden and the
Netherlands).

Participants were teacher trainers
and teachers with experience in the
pedagogical use of ICT to teach in
HE. Discussion took place through
an online platform over a period of

15 days.

The discussion focussed on the fol-
lowing main questions:

e Which competencies do higher
education teachers need to feach
with the support of ICT2

¢ Which teaching and learning
methodologies are considered most
suitable for the design of practices
that favour the development of the-
se competencies?

The focus group enabled us to de-
sign a questionnaire for the Delphi

Method.

This second stage involved a group
of 78 European experts who answe-
red the questionnaire in two rounds,
with the aim of reaching consensus
on the following points:

- Current teacher functions for ICT
supported teaching and learning.

- The specific competencies that are
demanded by these new functions.

- Any tasks or problems that teachers
face in ICT supported teaching and
learning.

- The need for teacher training to
improve feaching with ICT in higher
education.

- Methodological criteria for desi-
gning teacher training practice to
improve the teachers’ competencies
for teaching with ICT in Higher Educa-
fion and the pedagogical use of ICT.
The end result was the validation
of the elene-TLC competency fra-
mework based on three main roles
(planning/design, pedagogical and
social) encircled in two domains
(management and technological).
For each of the roles or domains, a list
of associated educational ICT com-
petencies for teachers was devised.

Planning/designrole: Teachers design
the planning, monitoring and organi-
sation of the learning process. They
provide supporting tools to enable in-
teraction between students and with
students concerning learning goals
and assignments. Teachers plan the

activities/supports that assist students
in the acquisition of self-organisation
and self-regulation skills. The activities
and supports must explicitly scaffold
the acquisition of these skills in spe-
cific contexts related to specific do-
mains.

Pedagogical/instructional role: The
teacher masters the field of expertise
(strategic teacher and expert in his/
her professional field), gives support
during the teaching and learning
process and promotes deep learning
that is both complex and critical. This
role refers to the abilities necessary
to create learning situations by pro-
posing activities fo which content will
have fo be associated.

Social role: The teacher stimulates
the process and promotes a com-
municative atmosphere (cohesion,
team motivation, commitment) that
favours interaction and cooperative
knowledge building.

Teachers must foster the creation of
a community of learners in order to
diminish the feeling of isolation and
help create a group identity.
Management/organisational do-
main: The teacher must be compe-
tent in the organisation of informa-
fion, either in a blended or in a fully
virtual learning environment, before,
during and after the teaching and
learning process.

Technological domain: The teacher
must be competent to use ICT within

[! Work carried out by; Teresa Guasch, Anna Espasa & Ibis Alvarez]

The workgroup focussing on instruc-
tional designers took a slightly diffe-
rent approach, considered more in
keeping with the production-oriented
nature of this target group’s activity.
Nowadays, the term “instructional
designer” may appear a little old-
fashioned. More up-to-date seems to
be the ferm “educational technolo-
gist” which is becoming more wide-
spread and with which more partners
seem to identify. Such a function can
be considered to be the interface
between the teacher and the mul-
fimedia developer. In other words,
we are talking about somebody with
a pedagogical background on the
one hand and an ICT background on
the other. In many cases teacher, in-
structional designer and multimedia
developer will be one and the same
person. This is why we rather think
about the role of insfructional desi-
gner/educational
technologist than
a person.

Starting from
a definition  of
elearning project
types in which an
instructional  de-
signer (ID) might
be involved, the
partners identi-
fied the different
stages in  each
project type, the
moments at whi-
ch an insfructional
designer interve-
nes, the tasks to
be performed at
each stage and

the associated competencies requi-
red. For each task and competency.
The partners then idenfified tfraining
resources and provided guidelines
with a view to helping members of
the target group develop their com-
petencies in this field.

What we did first was to distinguish 3
sectors in which project types may
be developed: academic (for univer-
sities and higher school courses), cor-
porate (for business, LLL, company
courses) and the general public (for
people using Internet). In these three
sectors courses are designed either
by a single person (the ID working
alone, or the teacher fulfiling the role
of ID) or by a team where the ID is
one of the members of such a team.
When he/she works alone then in
such a project there is considered fo
be no multimedia production per se.
An ID may develop courses that are

an educational framework.

In addition to the identified roles,
the Delphi experts concluded that
teachers should work in a team with
other professionals who give them
support on the planning/design, te-
chnological and organisational tasks,
meaning that teachers are fully in
control of the learning process, but
that they receive support from teams
depending on their demands and
needs.

Finally, the work of this first year is now
being applied in the form of Profes-
sional Development Activities, desi-
gning and running training actions
to develop the various competen-
cies defined by
the focus groups
and experts, as
illustrated in  the
afternoon parallel
session (page 6).
[See page 4 for an
overview of the
competency fro-
mework and how it
has been applied
fo the other target
groups of students
and educational
technologists.]

purely on-line, blended or face-to-
face. In each he/she will have to
have slightly different competencies.
When we talk about F2F projects it is
always enriched by using multimedia
and it is the role of the ID to know how
these multimedia elements should be
designed and blended with traditio-
nal teaching.

As for the teachers and students, the
instructional design competencies
are classified according to the ove-
rall  framework: communicational
(including language and linguistic
competencies) relating fo the social
role in the eLene framework, peda-
gogical, media design (design/plan-
ning role), technological and project
management.

In addition to the definition and clas-
sification of competencies, the work
group also set about collecting and
evaluating resources and writing gui-
delines to support
instructional  desi-
gners and educa-
fional technologists
in developing the-
se competencies.
These  resources
and guidelines will
all be available via
the TLCenfre (see
page 5) and in a
self-help  centre.
This was develo-
ped further in the
specific afternoon
parallel session
(see page 7).



The elene-TLC educational ICT competency framework

with examples of competencies for teachers, students and educational technologists

Teacher

- Use ICT tools to effectively
assess students’ knowledge (to
promote self-assessment; forma-
five and summative assessment)
- Support students’ acquisition
of learning strategies

Student

- Determine the degree to
which digital information satisfies
the needs of the task

Educational Technologist

- Be aware of the education
process in e-learning or
multimedia course

- Advise the author on the type
and volume of the e-learning
course content

Teacher

- Make decisions about
methodologies appropiate fo
the previous knowledge and
experience of students

- Anficipate any students’
problems with assigments

Student

- Generate information by
adapting, applying, designing
or developing knowledge in ICT-
environments

Educational Technologist __//

- Design and organise the
e-learning/ multimedia course
- Transform traditional activities
info e-learning activities

Teacher

- Be up-to-date with new ICT
pedagogical innovations

- Undestand the possibilities of
ICT (its affordances and
constraints)

Student
- Keep up to date with
technologies

Educational Technologist
- Have knowledge of virfual
learning environments

- Select and use appropriate
(communication) tools

Pedagogical role

Teacher

- Give positive and constructive
feedback

- Promote collaboration among
students

Student

- Acquire online teamwork skills
fo work in groups in virtual
environments

Educational Technologist

- Work in close collaboration
with teachers

- Explain e-learning or
mulfimedia course requirements
to the author

Social role

create knowledge

Design/ Planning role

Management domain

Technological domain

Teacher

- Manage the ICT teaching and
learning process in a
coordinated way

- Manage different types of
information from different sources

Student
- Reorganise existing digital
information

Educational Technologist
- Be able to conduct a needs
analysis

- Be able to conduct project
meetings

The Teaching and Learning Centre
Spyros Abatielos, ZMML - Bremen University

The Teacher Training Centre or ‘TT-
Centre’, a Teaching and Learning
web portal for the easy storage and
retrieval of eLearning resources defi-
ned according to LOM, was one of
the major outcomes of the eLene-TT
project, the successful predecessor
of eLene-TLC.

Part of the elene-TLC project is to
further develop the TT-Centre accor-
ding to user needs. Furthermore the
project will extend the target group
from teachers and teacher trainers to
cover the whole spectrum of people
related to education and elearning,
from policy makers and instructional
designers fo students. In order to bet-
ter meet the needs of these different
target groups an online questionnai-
re was developed allowing the TT-
Cenfre users and visitors to give their
opinion on several areas.

Questions covered functionality, re-
sources, scenarios and the possibility
to add comments. Likeable points
were the fact that the TT-Centre brin-

elLene TC

home scenarios resources

SceNaR1OS HOMERAGE

How daoes the TT Centre work?

gs together different international
tools/resources, the scenarios and
the clear structure of the website. The
aspects which were highlighted as
requiring attention were the inclusion
of more resources but also the remo-
val of old ones and updating of exi-
sting ones, to have links to similar re-
source pools in other countries, more
interactivity, to improve the menu
system and the “ID cards” (detailed
descriptions of resources), to con-
nect the scenarios to the resources
and fo offer a help function on the
actions that can be performed in the
TT-Centre.

New features to include in the TLCen-
tre are a search option based on the
infended end user, forums or other
means of communication between
users, RSS feeds, a personal page
and to be able to see which TLCen-
tre users are experts for a particular
resource.

Spyros demonstrated the functiona-
lities which are under development

Login
’7 Usemame Password Laogin ‘

Nat registered? REGISTER HERE

How can the elene-TT approach help me design teachsr training actions?
How can I use the contents of the TT Centre in my own ICT-supported teaching and learning?

To find the answers to these questions and more, why nat take a guided tour through our step-by-step scenarios?
Enjoy the trip!

4

How the TT Centre can help experienced tachers an introduct

Keynotes

®
L
®

5y

g the TT-Centre Simoma in TT-Centra Wondarland

®
&

or completed, including the menu
system, graphs to visualise the infor-
mation more esily, ID Cards, the per-
sonal page, favourite resources and
a search option based on the inten-
ded end user. The coming months will
see the infegration of new resources,
the updating of
existing ones,
links to similar re-
source pools in
other countries
as well as the
development of
more interactivi-
ty and RSS feeds,
the connection
of scenarios to
the resources
and more user-
centred functio-
nalities.

Ne(x)t Generation Universities - making a subculture mainstream
Karsten Wolf, professor for Didactical Design of Interactive Learning Environments, Bremen University

Karsten Wolf set about examining the
net-gen myth, looking into exactly
how the younger generatfion are
using technology in their daily lives
and the implications for higher edu-

cation. Among the valuable insights
provided by the 2006 and 2007 JIM
Studies! are that the top applica-
fion among young people is instant
messaging and that 25% of German
12-19 year-olds
play  multi-user
games on a dai-
ly basis.

With respect
fo higher edu-
cation, Karsten
classified future
evolutions  into
easy, medium
and hard solu-
fions, arguing
that the easy
part is infegra-
ting technology
(wifi, mobile go-
dgets and the
selection of sup-

port services). The medium difficulty
level concerns ‘space’, in other wor-
ds redesigning the architecture of our
universities to provide a physical envi-
ronment conducive to collaborative
and spontaneous learning, which are
open fo self-organisation and nice to
hang out in as well as being flexible
and adaptable.

According to Karsten, the hardest
part is ... people! Different stakehol-
ders have different priorities. The po-
liticians want fo know how technolo-
gy makes learning cheaper or better;
students focus on how learning could
become faster, richer, easier, more
convenient; for teachers it's a que-
stion of saving time and gaining more
satisfaction.

On this latter point, we need to
convince teachers that technology
can take the drudgery out of tea-
ching and learning, that it can spark

www.tlcentre.net



www.annotalie-
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thinking and new ideas, increase the
flow and fun, enable the recruitment
of good students and confribute to
the teacher's own learning and re-
search.

Karsten then went on to illustrate how
his own feaching has evolved, in-
creasing the contribution of students
through collaborative writing of cour-
se content via a wiki fo the point whe-
re 90% of the material is now student

produced! The conclusion being that
this has led to deeper learning, higher
motivation and a significant reduc-
tion in the participation gap.

To sum up, he believes that change
will not be automatic, that internet-
savvy students remixing the web are
still rare, that the technology is at
hand but that we need to rethink the
architecture of our universities. The
paradigm shift is tfowards openness

and distributed authority, but that
we need to focus on training the next
generation of teachers and students.
For more information:

Megadigitale - implementing the elLearning strategy of the Goethe-University
Claudia Bremer, eLearning expert, Johann Wolfgang Goethe-University, Frankfurt

Claudia Bremer began by setting the
scene behind the elLearning strategy
of the Goethe-University, which was
faced with the necessity of reconci-
ling a wide range of study combina-
tions with a large number of commu-
ting and part-time students.

The objective set by the university
was to improve the teaching and stu-
dy conditions through the implemen-
tation of new media.

For example, strategic lectures are
recorded to meet the needs of stu-
dents commuting from one site to
another and missing parts of lectures,
or for those students whose exams
are in one or two years time. The hype
about wikis was addressed by a study

on how to use them and Second Life
was used for role-play.

The question of top-down or bottom-
up approaches was also raised, with
the conclusion that a judicious use of
both was most effective.

Teachers have the opportunity to
request funding for projects with the
dean showing how the project in
question fits with the department’s
strategy. A series of pilot departments
were selected, with the pre-condition
for funding being the commitment
of these departments to convince
others!

A clear organisation of stakehol-
der teams was set up, with regular
meetings and informal moments to

Parallel sessions

discuss progress and issues arising. In
particular, services offered to studen-
tsincluded special workshops, eCom-
petence nights and days, a media
competence certificate and support
for media production and informa-
tion generation (podcasts, wikis). All
this was made possible thanks to the
German Ministry of Education MEDI-
DA prize, which the Goethe Universi-
ty won in 2007 for the Megadigitale
project.

For more information:

Knowledge café for students and decision makers: imagining the university of 2023!

MC: Andrzej Wodecki, MCSU

A knowledge café is an informal yet
structured space for discussion and
exchange which, when it works well,
leads to the creation of new knowle-
dge. As it is quite rare in higher edu-
cation institutions for decision makers
and students to get together, we
decided that such a format was the
perfect solution to encourage dialo-
gue between the two groups.

The theme chosen for
discussion was ‘univer-
sities in 2023’ presenting
the participants  with
the challenge of loo-
king 15 years into the
future. So, two tables
of decision makers and
one table of students
were given free rein fo
come up with the most
inspiring, the funniest,
the most ‘jaw-drop-
ping’ (i.e. shocking or
surprising) and the most
nightmarish scenarios.

Writing, scribbling and drawing on
large sheets of paper, the three
groups set to work individually befo-
re sharing their ideas, guided by the
very competent, though not always
impartial, Master of Ceremony An-
drzej Wodecki! It turned out that stu-
denfs and decision makers had very
different views, though convergence
could be found in the imagined use

of technology — while students ima-
gined learning in augmented reality
with the aid of special glasses, the
decision makers went one step fur-
ther and had students equipped
with microchips implanted in their
heads for contextualised, just-in-time
learning... At the end of the day, the
students won 3:1, coming up with the
suggestions for the scenarios consi-
dered most inspiring (less hierarchy)
and funniest (reality show evaluation
of teachers) as well as the nightmare
of exclusively multiple-choice exams.
The decision makers produced the
most jaw-dropping scenario of ‘no
universities’, where these are repla-
ced by think tanks and competence
centres. But remember, these are not
all scenarios that we want fo happen,
just what the participants imagined
might emerge in the next 15 years.

Professional Development Activity: promoting interaction in online learning environments
Teresa Guasch, UOC, Ineke Lam and Magda Ritzen, IVLOS - Institute of Education, Utrecht University;
Gérard Casanova, Université Nancy 2; Claire Englund, University of Umed

The aim of this session was to draw
out the key success factors for im-
proving interaction in online envi-
ronments through presentations and
debate covering both strategies for
promofting inferaction and appro-
priate tools.

The session began with the partici-
pants and presenters getting fo know
each other before an introduction
to collaborative learning by Teresa
Guasch, asking the questions “What
do we understand by collaborative
work?2" and “What kinds of interaction

do we know within an online environ-
mente” A first case study was then
presented by Gérard Casanova ad-
dressing the question “Is collaborative
learning in a fully online environment
possible with participants who didn’t
know each other before2” Based on

real experience, the conclusion was
that such collaborative learning is ex-
fremely difficult, especially when the
training time is very short and even
when the participants are experts in
the educational use of ICT.

The group then looked into a series
of possible solutions to improve inte-
raction and addressed the related
constraints. The first proposal was to
lengthen the training fime. However,
this emerged as a false solution for
time-poor participants. Further ideas
included self-presentation in a forum
message (insufficient to create social
links) or by audio/ video file, which re-
quires time to train in the use of the
software. If the technology is availa-
ble, a chat could be used to infrodu-
ce the training and the participants
or to propose simple activities in smalll
groups.

Speaking of tools, Ineke Lam and Ma-
dga Ritzen then presented an anno-
tation system, a collaborative tool for
discussion in context, to give specific
feedback and develop more effi-
cient communication. This web-ba-
sed fool shows both the document
and the discussion on the screen. Ef-

fective feedback on fexts is:
- on fime (with a plan phase and a
revision phase)
- specific
- aimed at content + structure+ style
- and contains all 4 feedback func-
fions (Analysis, Evaluation, Explana-
tion, Suggestion).
Peer feedbackis criterion-referenced
through headings and constructive.
Motivationis also an important factor,
for the feedback provider (the writer
rates the feedback (s)he receives)
and for all participants through clear
rules concerning the expected fre-
quency of posting and reacting.
The third presentation by Claire En-
glund covered the use of wikis to pro-
mote interaction in online environ-
ments. After showing Lee LeFever's
amusing video “Wikis in plain English”
Claire illustrated how they can be
used to support learning, through
examples of collaborative work by stu-
dents (

)

and feachers

). Yet we sfill
need to ask why exactly we should

use wikis. To help make the question
more precise, it was reformulated as
“What affordances are created for
learning, teaching and assessment
through this particular use of tech-
nology and how do these change
learning outcomes for students, the
teaching process and approaches
fo assessmente”

First of all wikis can be seen to ena-
ble students to work collaboratively,
independent of time or place. For
teachers they are relatively easy to
set up and don't require a high de-
gree of technical skills. In assessment
terms it is possible to follow individual
students and group processes.

The potential constraints that we
need to be aware of in each case
relate primarily to technical pro-
blems with the software. The main
conclusion of the workshop was that
technology can enhance collabora-
tion among students and between
teachers and students in an online
learning environment. However, the
potentiality of technological tools is
dependent on the way teachers and
students use them in the teaching
and learning process.

Workshop on competencies, guidelines and resources for instructional designers
Moderated by Magdalena Jasiriska MCSU & Cécile Chevalier, Université Paris Dauphine

This session gave participants the
chance to be involved in the process
of developing the competencies of
instructional designers and to disco-
ver and comment on the compe-
tency framework with guidelines and
resources (see detailed description of
methodology on page 3).
Participants were divided into two
groups to work on different tasks
leading to the definition of the com-
petency framework for instructional
designers, each group drawing on
large sheets of paper to support the
discussion.

Group 1 worked on the project type:
academic> team> blended lear-
ning> with multimedia.

Group 2 worked on the project type:

corporate> team > pure e-learning>
with multimedia.

Both groups were expected to defi-
ne the roles of team members in their
projects with special aftention being
paid to instructional designers.
Participants of the workshop were
very enthusiastic and showed great
inferest while working on their tasks in
a relaxed but studious atmosphere.
The two groups showed different ap-
proaches to the analysis of tasks in
their projects. Group 1 focused on
different phases of the project (set-
fing-up> production> testing> imple-
mentation> evaluation> support and
sustainability) while group 2 focused
their attention on different aspects
of an e-learning project (confent,

copyright, quality, management,
guidelines, user interface etc.).

While discussing the results, the impor-
tance of sharing a common under-
standing of terms emerged as a vital
factor for effective communication.
In both projects for example, ‘con-
tent producer’ was used but with a
different meaning in each. Group 1
understood this role as an author who
provides materials (fraining content)
while group 2 meant multimedia
developer (producer of CD or other
devices).

To round off the workshop, partici-
pants discovered the virtual self-help
centre for instructional designers (ele-
ne-designer.ilab.pl) developed as
part of the eLene-TLC project.

http://
uk.youtube.com
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The first eLene board meeting

The Bremen elLearning Forum was also the opportunity for another important event — the first meeting of
the eLene board of directors, set up as part of the project’s drive to involve decision makers. Chaired
by Deborah Armnold, the meeting was attended by 14 participants representing the 9 eLene institutions,
including vice-rectors, ICT in education delegates and directors or presidents of eLearning units as well
as Daxa Patel, the eLene-TLC external evaluator.

The agenda of this board meeting was twofold. Firstly to discuss and validate the eLene cooperation
agreement which will formally establish the group over and above collaboration through EU funded
projects and which opens up the possibility for other institutions to join as associate members. The second
part of the meeting focused on the joint policy statement to be published by the group.

The elLene board members discussed in depth the question of incentives for HE teachers. This was the
continuation of a process started in 2005 with a study of ICT in education policy conducted among the
eight partner countries. Reviewing this study three years on leads us to conclude that although much
progress has been made towards integrating ICT in higher education feaching and learning, we are
forced to admit that mainstreaming will not truly occur until teaching itself is fully and formally recognised
in an HE teacher’s career. ICT, combined with other evolutions affecting higher education such as the
Bologna process, can and must be the catalyst for such change, putting teaching firmly on the political
agenda.

The joint policy statement will thus cover in detail the proposals studied by the group, including quali-
fication systems integrating pedagogical requirements in ICT supported teaching and learning linked
to salary scales; peer review and quality systems for producing online teaching and learning materials
linked to academic recognition; scholarship and the integration of teaching with research processes; the
infroduction of prizes and awards for the innovative use of ICT and the necessity for universities to invest
in change management.

To find out more about eLene-TLC:
www.elene-tlc.net

And about other projects of the eLene group:
www.elene-centre.net
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